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In New South Wales (since 2003) the current 
model of effective pedagogy advocated by the 
NSW Department of Education is the NSW 
Quality Teaching (NSWQT) model, developed 
from the Queensland productive pedagogy and 
Newmann and associates authentic pedagogy 
(aka the science of teaching)



Construction of Knowledge
Disciplined Inquiry

Knowledge Base
In Depth Understanding
Elaborated Communication

Value Beyond School

Teaching that promotes student production of 
Authentic Intellectual Work

Newmann, 2005



Pedagogy = teachers intellectual demands of 
students in instruction and assessment 
activities.
Standards and scoring rubrics for construction 
of knowledge, disciplined inquiry, value 
beyond school.
Intellectual demands, not techniques and 
methods.



26 May 2008, Margaret Lynch, Govt of SA, Dept of Education and Student Services
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Choose one of your areas of strength / 
knowledge from your own list and discuss it 
with a partner:
Why is this area your strength?
What do you know about it?
How does it impact on your teaching practice?
How do you share this knowledge / skills with 
others?



NSW Quality Teaching Model



Intellectual Quality

Intellectual quality refers to pedagogy focused on: 
producing deep understanding of important, 
substantive concepts, skills and ideas. Such 
pedagogy treats knowledge as something that 
requires active construction and requires students 
to engage in higher-order thinking and to 
communicate substantively about what they are 
learning.



Quality Learning Environment

Quality learning environment refers to 
pedagogy that:
creates classrooms where students and 
teachers work productively in an environment 
clearly focused on learning. Such pedagogy sets 
high and explicit expectations and develops 
positive relationships between teachers and 
students and among students.



Significance

Significance refers to pedagogy that helps 
make learning:
meaningful and important to students. Such 
pedagogy draws clear connections with 
students prior knowledge and identities, with 
contexts outside of the classroom, and with 
multiple ways of knowing or cultural 
perspectives.



The assessment practices of teachers are clearly 
much broader than the written materials they use 
for assessing student achievement and progress.

The Quality teaching in NSW public schools: an 
assessment practice guide has been written to 
assist schools in building a shared vision. It provides 
an elaboration of the elements of the model to 
assist teachers and school leaders to talk about 
assessment practice and to understand what 
constitutes quality teaching.



Assessment and Reporting

In a time of greater student 
diversity, 

increased emphasis on 
standards and accountability 
challenges teachers to help all 

students achieve.



When planning assessment the students to 
tasks it is useful to consider the following 
four questions:

What do you want your students to learn?
Why does that learning matter?
What are you going to get the students to do 
or produce?
How well do you expect them to do it?



What do you want the students to learn?

Consider:
Key concepts in KLA outcomes and content
How do key concepts relate to each other?



Why does that learning matter?

Consider:
Does the learning have meaning in the world 
beyond the classroom?
How does the learning link to prior learning?
How does the learning in one task link to the 
learning in another?



What are you going to get the students to do 
or produce?

Consider:
How will students demonstrate their deep 
understanding of key concepts?
Assessment tied to concepts
Which products or performances will be most 
meaningful to students?



How well do you expect them to do it?

Consider:
High expectations for student performance 
and/or product.
How will students know what a quality 
product or presentation looks like?
How will they know when they have achieved 
the outcomes?



What do you want your students to learn?
Why does that learning matter?
What are you going to get the students to do 
or produce?
How well do you expect them to do it?



Within these models there is a strong emphasis on 
academic learning, on students producing rather 
than reproducing knowledge, on in-depth 
understanding and on elaborated and sustained 
communication. Examples illustrating the 
application of the model include students 
demonstrating learning through lengthy writing 
tasks, sophisticated analysis and problem solving, 
presentations, in-depth conversations and the 
like.Stephenson, Macquarie University Special Education Centre

Research



Research

One of the presentations at the Australian 
Association in Research Education (AARE) 
conference last year denied the relevance of the 
QT model even for students with moderate 
intellectual disability (Formosa & Dixon, 2005).



PROJECTS
HOW DO EFFECTIVE LEARNING AND 
TEACHING PRACTICES IN SPECIAL 
EDUCATION ALIGN WITH THE 
BROADER PEDAGOGICAL 
FRAMEWORK OF QUALITY 
TEACHING?
A/ P ROBERT CONWAY; DR MICHAEL 
ARTHUR-KELLY; A/ P JAMES LADWIG; 
PROF. JENNIFER GORE, 2005/ 2006



This project examines the relationship between recognised 
learning and teaching practices in special education and the 
broader framework of the Quality Teaching model used in NSW 
schools to describe teaching practices that are generic to teaching 
at all levels. This project provides the first systematic examination 
of special education teaching practices that accounts for student 
level of special needs (high, medium, low), and size and location of 
the special education environment (urban, rural, special 
school/unit/class). It then examines how these learning and 
teaching practices are mapped to the dimensions and elements of 
the Quality Teaching model in NSW. The research has added 
significance as all Australian educational jurisdictions are 
considering similar models to Quality Teaching and to date special 
education has not been adequately addressed in any jurisdiction.





Can the principles of special education 
teaching be applied to develop intellectual 
skills as conceptualised in the QT model?

Why as special educators do we generally 
avoid the teaching of intellectual skills such as 
metalanguage, higher order thinking skills and 
problematic knowledge?



Think, pair, share



The success in teaching functional skills may 
partly explain the relative neglect of cognitive 
skills.

Why throw out something we know that works 
and replace it with something that we are 
skeptical of or uncertain about?



Snell (1997) (as cited in Browder & Cooper-
Duffy, 2003) found 123 studies on students 
with intellectual disability (45% of which 
included students with severe intellectual 
disability) which reported successful 
acquisition of functional skills.



Adaptation should be placed on the curriculum 
not the learner. 
Learning management questions and learning 
design questions will be the same but the 
answers will be weighted to access and 
adaptations to minimise physical aspects of the 
task and maximise cognitive processing and 
output. 



Students expressing intellectual quality in 
their products is a goal of learning. 
Adaptation and assistive technologies are 
only methods to support this. 
Look at what is used in general education and 
provide advice and examples of how to adapt 
for use with students with disabilities. 



The key to helping all students achieve is 
identifying and removing barriers from our 
teaching methods and curriculum materials. 
Drawing from brain research and using new 
media, the Universal Design Learning framework 
proposes that educators strive for three kinds of 
flexibility:

Centre for Applied Technology  (CAST) - not-for-profit 
education research and development organisation that uses 
technology to make education more flexible and accessible 
for all students, especially those with disabilities. 



80%

15%

5%

Tier 2

Tier 3

80-90% of all students respond 
to universal supports that are 

designed to accommodate 
known learning support needs

80-90% of all students respond 
to universal supports that are 

designed to accommodate 
known learning support needs

1- 5% of all students require 
intensive, small group support

1- 5% of all students require 
intensive, small group support

10-15% of all students require 
targeted group support

10-15% of all students require 
targeted group support

Tier 1

Adapted from Sugai, Horner & Todd 2006

There s that triangle again



Multiple means of representation, to give 
diverse learners options for acquiring 
information and knowledge, 
Multiple means of action and expression, to 
provide learners options for demonstrating 
what they know, 
Multiple means of engagement, to tap into 
learners' interests, offer appropriate 
challenges, and increase motivation 






